
 

Stage 1: Desired Results 

Established Outcome Goals 
(Standards): 

  World History: 23 (A) Culture.  The 
student understand the history and 
relevance of major religious and 
philosophical traditions, including 
Buddhism, Christianity, 
Confucianism, Hinduism, Islam, 
Judaism, Sikhism, and the 
development of monotheism. 
 
World History: 25 (D) Culture.  The 
student understands how the 
development of ideas has 
influenced institutions and 
societies.  The student is expected 
to: Explain how Islam influences 
law and government in the Muslim 
world. 
 
World History: 29 (E) Social 
Studies Skills.  The student applies 
critical-thinking skills to organize 
and use information acquired from 
a variety of valid sources, including 
electronic technology.  The student 
is expected to: Identify bias in 
written, oral, and visual material. 
 
World Geography: 5 (A) Geography.  
The student understands how 
political, economic, and social 
processes shape cultural patterns 
and characteristics in various 
places and regions.  The student is 
expected to: Analyze how the 
character of a place is related to its 

Transfer 

Students will be able to independently use their learning to… 
Understand the views, values, and cultures of others. 

Meaning 

Understandings  
Students will understand that… 
 
Prejudices are created in a variety of ways. 
 
 

Essential Questions 
Students will keep considering… 
 
What creates prejudice and how can we overcome it? 
 
 

Acquisition 

Students will know... 
What “in groups” they are a part of. 
Detailed information about the United Arab 
Emirates: 

- Geographical information 
- Governance structure(s) 
- Founding and History 
- Religious traditions  
- Demographic information 
- Economic structures and initiatives 
- Cultural 

traditions/foods/entertainment/celebr
ations/holidays 

 

Students will be skilled at… 
 
Articulating how prejudices are created and detailing 
ways to combat them. 



political, economic, social, and 
cultural elements. 
 
World Geography: 16 (B) Culture.  
The student understands how the 
components of culture affect the 
way people live and shape the 
characteristics of regions.  The 
student is expected to describe 
elements of culture, including 
language, religion, beliefs and 
customs, institutions, and 
technologies. 
 
World Geography: 16 (C) Culture.  
The student understands how the 
components of culture affect the 
way people live and shape the 
characteristics of regions.  The 
student is expected to: Explain ways 
various groups of people perceive 
the characteristics of their own and 
other cultures, places, and regions 
differently. 
 
Sociology: 3 (A) Culture and Social 
Structure.  The student examines 
world cultures.  The student is 
expected to: Identify the elements 
of culture to include language, 
symbols, norms, and values. 
 
Sociology: 3 (B) Culture and Social 
Structure: The student examines 
world cultures.  The student is 
expected to: Explain how the 
elements of culture form a whole 
culture. 
 
Sociology: 3 (C) Culture and Social 
Structure: The student examines 
world cultures.  The student is 



expected to: Give examples of 
subcultures and describe what 
makes them unique. 
 
Sociology: 11 (B) Social Inequity.  
The student understands the 
impact of race and ethnicity on 
society.  The student is expected to: 
Contrast the terms discrimination, 
prejudice, and bias. 
 
Sociology: 11 (C)  Social Inequity.  
The student understands the 
impact of race and ethnicity on 
society.  The student is expected to: 
Discuss the ramifications of 
stereotyping. 

 

  



 

Are all desired results being appropriately addressed?  Code to Stage 1 for all desired assessments. 

 

 Stage 2: Evidence 

Coding Evaluative 
Criteria 

Assessment Evidence 

 What criteria 
will be used in 
each assessment 
to evaluate 
attainment of the 
desired results? 
 
Regardless of the 
format of the 
assessment, 
what qualities 
are most 
important? 
 
 

 Performance Assessments/Tasks 
  
Students will show that they really understand by evidence of… 
 
Utilizing and self-assessing based on the Asia Society’s Global Competency Rubric in Leadership learners 
will reflect on their research skills, express their personal perspectives, and communicate their ideas. 
  
 
 
 
 
 
 
 
 
 
 
 
 
Other Evidence: 
 
Learners will craft a plan to share their learnings with other members of the school community.  Examples 
could be: collaborating with a variety of student media sources (school newspaper, school television or 
radio show, learner created podcasts or guest blogs). 
 
The “Take Action” section of the Global Competency Rubric in Leadership will be utilized to assess learners 
action plan.  
 
Learners will be given 1 week to plan, present, execute, and share their result.  (See Day 5 of Learning Plan) 
 
 
  
 
  
 

 
 

http://asiasociety.org/files/uploads/522files/globalleadership_12_rubric.pdf
http://asiasociety.org/files/uploads/522files/globalleadership_12_rubric.pdf


 

 

 

Stage 3: Learning Plan 

Code Pre-Assessment 
What pre-assessment will you use to check student’s prior knowledge, skill levels, and potential misconceptions? 

What is the 
goal for each 
event? 
● Acquisition? 
● Meaning 

making? 
● Transfer? 

 
 

Learning Events (think about these as you plan) 
Students success at transfer, meaning, and acquisition depends on… 
● Are all three types of goals (A, M, T) addressed in the learning plan? 
● Does the learning plan reflect principles of learning and best practices? 
● Is there tight alignment with stages 1 and 2? 
● Is the plan likely to be engaging and effective for all students? 

  
The lessons designed in this section are not a daily plan. Lessons may take more than one class session, or 
be part of a class session. 
  
In addition to labeling of strategies, all units must provide activities within the first 3 days to introduce the 
student’s to the unit’s purpose, context, relevance, big ideas, essential questions, and performance 
expectations for assessment. This needs to be written into the lesson plans. 
  
Some suggested strategies include the following: 
● Present unit and course goals, syllabus, and schedule within the first two days. (A) 
● Post and discuss essential questions at the start of the unit. (A-M) 
● Show models and exemplars for expected products and performances. (A) 
● Review scoring rubrics. (A-M) 
● Show how this unit fits with the big ideas of this subject/course. (A) 
● Give some short form of diagnostic assessment or pre-assessment about concepts, knowledge, or 

skills related to the unit topic. (A) 
● Have students make connections with the big ideas of the unit to their own experiences and 

background knowledge. (M) 

Progress Monitoring 
 

● How will you monitor 
students’ progress 
toward acquisition, 
meaning making, and 
transfer during lesson 
events? 

● What are potential 
rough spots and student 
misunderstandings? 

● How will students get 
the feedback they need? 

● What are checks for 
understanding used? 

 

Learning Plan: 
 
 
Day 1: Ask learners to journal privately about any prejudices, stereotypes, or biases 
they may have.  This is not an activity to be shared.  After journaling has concluded, 
ask the following questions: 

 Does everyone have a preconceived notion about others?   

 How are those beliefs formed?   

 Are those beliefs accurate? 



 How do we dispel inaccurate beliefs? 
 
 
 
Read have learners read Chapter 3 of Gordon Allport’s The Nature of Prejudice: In 
Groups and Out Groups 
 
Have learners identify on a modified circle map, their own groups. 
 
 
Day 2: Discuss examples of prejudice in American Society (past or present).   

 What groups have been considered “in” or “out” in our history? 

 What are the current trends?  Where do we see markers of discrimination, 
bias, or stereotyping today? 

 How do we combat those perceptions? 
 
Locate the United Arab Emirates on the map.   

 Ask learners to make a list of the things they know (K) and things they need 
to know (NTK) about the United Arab Emirates.  (Monitor and adjust based 
on learners’ level of engagement.) 

 
Break learners into small groups to research the UAE.  In addition supporting the 
collective groups’ “Knows” with sources and addressing learners’ “Need to 
Knows”, groups are required to research and site the following information: 

 Geographical information  

 Governmental structure(s)  

 Founding and History 

 Religious traditions 

 Demographic information  

 Economic structures and initiatives 

 Cultural traditions/food/entertainment/celebrations/holidays 
 
Learners should be given approximately one full class period and the remainder of 
Day 2 to conduct their research addressing the required research information as 
well as their generated K and NTKs. 
 
Day 3: Research continues 
 
Day 4: Gallery Walk and Reflection 

 A member of each group should be designated as a docent (spokesperson).  
That person will share the highlights of their groups research with other 

http://faculty.washington.edu/caporaso/courses/203/readings/allport_Nature_of_prejudice.pdf
http://faculty.washington.edu/caporaso/courses/203/readings/allport_Nature_of_prejudice.pdf


groups as they rotate through each station.   

 Rotating learners should be taking notes on any information shared by the 
other groups that either supports/affirms the information their group 
uncovered or is in conflict with their information. 

 When learners return to their home group, Educators should ask:  

 - Were there any mismatches or inconsistencies in the information gathered 
by different groups? 

 - Why do you think this happened? 

 Learners should discuss in small groups and should conduct additional 
research to clarify to support or dispel those inconsistencies. 

 Ticket Out: Respond to the Question: Why do you think different groups had 
different information or drew different conclusions from what they read? 

 
Day 5: Reflection and Action 

 Learners will be asked to reflect in their journals on: 

 - Any stereotypes that were dispelled from their research on the United Arb 
Emirates. 

 - How they might apply this process of knowing themselves, learning about 
others, and seeking information to other areas of their lives. 

 
- Action: See Stage 2 (Assessment) 
- Learners will craft a plan to share their learnings with other members of the 

school community.  Examples could be: collaborating with a variety of 
student media sources (school newspaper, school television or radio show, 
learner created podcasts or guest blogs). 

 
- The “Take Action” section of the Global Competency Rubric in Leadership 

will be utilized to assess learners action plan.  
 

- Learners will be given 1 week to plan, present, execute, and share their 
result 

 
 
 
 
 
 
 
 
 
 

http://asiasociety.org/files/uploads/522files/globalleadership_12_rubric.pdf


Resources for Learners and Educators: 
 
Background on the UAE:   
 
The Birth of the UAE 
 
BBC Documentary  
 
Founding and History 
 
Sheikh Zayed 
 
Constitution of the UAE 
 

 

Culture of the UAE: 
 
The UAE Embassy 
 
Tolerance in the UAE 
 
Vision 2021 
 

Social Inequity: 
 
Discrimination, Prejudice, Bias 
 
The Nature of Prejudice  
 
 
 
 
 
 
 
 
 
 

https://www.youtube.com/watch?v=4eza64PkJp8
https://www.youtube.com/watch?v=ko0QFRVMESE
http://www.zayednationalmuseum.ae/the-vision/biography.html
https://www.constituteproject.org/constitution/United_Arab_Emirates_2004.pdf
http://www.uae-embassy.org/services-resources/doing-business-exports/establishing-business/general-information-and-cultural
http://www.khaleejtimes.com/nation/government/media-s-role-vital-in-spreading-culture-of-tolerance-uae
https://www.vision2021.ae/en/national-priority-areas/sustainable-environment-and-infrastructure
https://www.youtube.com/watch?v=Tl6PWoiVxNc%20
http://faculty.washington.edu/caporaso/courses/203/readings/allport_Nature_of_prejudice.pdf


Scaffolding Support for Learners: Venn Diagram for Organizing Thinking 
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